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The concept of teachers as change agents is not new. It was the premise of the late Paulo Freire’s text, Teachers as Cultural Workers: Letters to Those Who Dare Teach. He states that teachers need to ask about the relationship between cultural identities, which cuts across social classes, subjects of education (the teacher and the learner), and educational practice. Michael Fullen (“Why Teachers Must Become Change gents,” Educational Leadership, 1993) states that teachers must combine a sense of moral purpose with the skills of change “agentry” and that people behave their way into new visions and ideas, not just think their way through change. 
Examining the Need: Statistical Profile of Students 
Students come from a variety of backgrounds. Gradual progress occurs related to their achievement. Statistically, students show progress over two years. 
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Staff from diverse racial, ethnic, and language backgrounds, should be actively and successfully recruited with efforts aimed at highly qualified teachers including support staff of educators and social workers.
School-wide efforts focus on curriculum revisions with close alignment to a standards-based program centered on performance-based instruction, a system of ongoing assessments, and intervention initiatives in reading, mathematics, and behavior. 

A guiding force behind the institution serves to establish external partnerships, make recommendations, assist with communication to the broader community, establish a clearinghouse for direction and support, and develop an evaluation design for the initiative and oversee its implementation. 
Evaluation of the Success 
The evaluation design to assess the success has three phases: establishment of the overall academic program and the empirical data surrounding its inception; process data of the implementation of activities surrounding the academic gains; summative data related to the effectiveness of the design and implementation. 
Drawing on the logical framework model (W.K. Kellogg Foundation, 2004), the assessment and evaluation plan looks at the impact and effectiveness in partnership with the district. The logical framework approach to evaluation was adapted to develop clear links between the premise underpinning the program goals; strategies designed for implementing the program; implementation methods and processes and outcomes (Chen, 1990; Owen & Rogers, 1999).  The program aims at raising the quality of teaching and learning for the state and district by providing site-based professional development opportunities for teachers and administrators and opportunities for implementation of learned strategies.  

The goals and competencies that establish the purpose are as follows: 
1. Provide a Personalized Academic Program
Goal: Adopt a curriculum designed to reach all students including gifted students, disaffected students, and those with learning disabilities
2. Increase Academic Levels of Students
Goal: Increase all students’ academic levels appropriately for their ages and grade levels
3. Establish Culturally Supportive Learning Environments

Goal: Determine and implement effective strategies that allow all students to develop empathy for others. 

4. Maintain High Expectations for Achievement 

Goal: Provide challenging coursework and experiences that are consistent with institutions and State requirements 
5. Design Tests, Measurements, and Assessments for Achievement Equity
Goal: Utilize tests, measurements, and assessments to access information and prepare for instruction and learning 

Inputs

The following inputs have been designed to meet the aforementioned goals and objectives.

· Establishing a functioning Board to provide guidance and make recommendations for the initiative 

· Forming a working group of educators from the institution devoted to the effort of improving teaching and learning
· Providing professional development opportunities for teachers and administrators focusing on the achievement through the Common Core Standards. 

· Identifying and determining allocation of resources most effectively to support the instructional program.
· Networking with individuals from various organizations to concentrate on student achievement and culturally supportive education.

Activities

The following activities are being planned or conducted in accordance with the goals and the inputs

· Acquiring and developing performance-based training materials and resources for teachers and administrators 
· Convening an established Board on a regular basis to provide a venue for internal and external stakeholders to collaborate 

· Conducting professional development sessions for teachers and administrators focusing on the Common Core Standards 
· Assessing teachers’ professional needs and students’ learning needs (personal, cognitive, and social – Maryland State Department of Education, 2005)

· Establishing baseline data on student academic achievement, academic self-concept, and self-esteem; teacher qualifications and competencies

· Establishing the institution as an anchor school to serve as a resource and model 

Outputs

The following major outputs are envisioned each arising from a series of targeted activities.

· School policies and plans for implementing a model academic program focusing on achievement needs of all students
· Curriculum documents, lesson plans, and innovative classroom strategies for promoting academic achievement through culturally supportive pedagogy and learning

· Assessment strategies and instruments for measuring student learning 

· Strong linkages between the district and other organizations that support the efforts of Learning Inc. 
· Enhanced student academic, personal, and social achievement (evaluated through experimental studies, case studies, and action research)

· Improvement in scores on district and state assessments 

Results of One Year’s Efforts

This professional development effort and other initiatives lead to an increase in student achievement and a school-wide dialog around issues affecting student achievement and institutionalizing the learned strategies. 
Process outcomes include the following: 

-The establishment of the institution as an “anchor” school, to focus in-depth on 

meeting the needs of students with learning challenges

-Teacher-to-teacher dialogs around successful teacher tips and strategies that are specific to the curriculum.
-Curriculum development, reviews, and teacher feedback; recommendations are used to revise and refine curriculum based on performance and differentiated instruction.

-Collaboration of staff across content areas related to accelerating student achievement, job related skills, and service learning. 
(The success in proceeding years are evaluated against the output measures.)
Conclusions 

The work of institution not only focuses attention on teaching children, but also on helping to understand them better. Educator Dr. James Comer once said, “No significant learning occurs without a significant relationship,” and understanding children better has definitely allowed staff to build those significant relationships and has hopefully lead to some very significant learning experiences for students.

In an effort to institutionalize learned strategies, by including these tenets in the guiding documents and practices, there is effort to address teachers as change agents and major players to improve student learning. 

The institution provides a model in which the culture of the students is the foundation for instruction to positively propel student attitudes, behavior, and achievement. The systemic outcome of these efforts will be judged in the immediate years to follow. Based on anecdotal accounts, the individual effect on the teachers is seen first.
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